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A study of children's early oral production
in the target language

in Japanese immersion classrooms

Introduction

In Australia, immersion programs at schools have expanded over the past
two decades, developing their own models which are in the main partial
immersion where approximately 20% to 40% of the school curriculum is
taught in the target language. Japanese immersion programs were
introduced in 1998 at three Victorian primary schools funded by the
Department of Education, Employment and Training (DEET). All children
at these schools learn 30% of the school curriculum (7.5 hours per week);
including key learning areas, such as Science, Studies of Society and

Environment (SOSE), Arts, Physical Education and LOTE in Japanese.

While quite extensive research has been conducted on German and French
programs (cf. Clyne 1986; Berthold 1995; Clyne et al. 1995; Fernandez 1996;
de Jabrun 1997; de Courcy 1997; de Courcy et al. 1999; Tisdell 1999), which
confirm the immersion approach as an effective form of second language
(L.2) promotion in Australian settings, very little study has been undertaken
to date on Japanese immersion programs in Australia. Japanese has far
more linguistically different features in comparison to European languages

for English-speaking students in terms of grammatical, lexical and
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orthographic features. Therefore, it is important to study Japanese
immersion programs in their own right to assist the future development of

these programs.

In addition, although research on immersion programs' effects on learners'
L2 oral proficiency has been studied and documented, much of the research
has been test-oriented and the focus has been upon individual learners'
linguistic proficiency, such as grammatical accuracy, syntactic development,
and pronunciation. Consequently, we have little knowledge about the
features and development of learners' L2 as used in a natural setting, such

as an immersion classroom.

L2 development also needs to be capturéd within a broader perspective
taking into consideration the multi-faceted nature of interactive skills. For
example, learners' strategic competence which refers to the ability to
overcome communication difficulties, pragmatic skills to negotiate and
convey meaning, and also learners' spontaneity and creativity in using L2
have not been investigated sufficiently in immersion research to date. In
order to gain a fuller picture of the L2 development of immersion learners,
not only linguistic viewpoints but also these interactive aspects need to be
examined.

The present study investigated the Japanese early partial immersion

program at a Victorian primary school in Melbourne. The school consists of
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two campuses and all the children at one campus participate in the
immersion program. The subjects taught in Japanese at the junior level in
2001 are Physical Education, including Perceptual Motor Program (PMP),

Visual Art, Science and LOTE.

The aim of my research is to provide a greater understanding of children's
L2 development in partial immersion programs in the Australian context.
The question addressed in this study is: What is the nature of young
children's discourse in immersion classrooms? When, for what purposes
and what types of L2 utterances do young chiidren produce in immersion
classrooms? Naturalistic data was collected from Science classes of lower
grade levels. Young children's L2 utterances are firstly examined
quantitatively, and are further analyzed qualitatively in relation to

interaction with their teachers and peers.

Methodology

Participants

The participants in this study are 24 children with ages ranging from five to
seven years. They are all in the preparatory, grades one or two at the school.
At the time of the investigation, 12 children in the preparatory class had
been learning in the program for three months, eight grade one children had
been in the program for one year and three months, and four grade two

children had two years and three months of experience. There are two

|
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children in the preparatory class who have one Japanese parent, however,

"in both cases their home language is English. None of the other children had

experience of exposure to Japanese before entering the program.

In this study, one immersion teacher and one assistant teacher were

included. These teachers were both female, native Japanese-speakers.

Data Collection Procedures

Naturalistic data was collected by audio- and video- recordings of 90
minutes duration in two immersion classes for Science. The classes
consisted of a preparatory class and a composite class of grades one and two
(Grades 1/2). The class content was the same for the two classes on the day
when the data was collected. A tape-recorder was placed close to the
teacher and the video-camera followed the teacher and the .children who
were near the teacher. This method was chosen as I had previously
observed on several occasions that the L2 utterances produced by the
children had in the main occurred in the teacher-directed activities and in

their interaction with the teacher.

Data Analysis

In order to conduct quantitative and qualitative analysis in depth, all
utterances produ‘ced by the children and teachers were transcribed.
Private talk produced by the children in English which was not relevant to

the class content was, however, excluded. All transcribed utterances of the
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children were firstly coded according to the framework of Clyne's
"production phases" in order to examine the children's syntactic
development of Japanese language (Clyne 1986; Clyne et al. 1995). Clyne’s
framework postulated the following phases:
Phase 0: Responses only in English (although comprehension may be fairly
well developed);
Phase 1: One- or two-word L2 sentences, unanalyzed and formulaic
responses, the rest in English;
Phase 1a: The entire discourse is in English but pronounced with the L2
pronunciation;
Phase 2: The matrix language of the discourse is English, but individual L2
items, for example, nouns, noun phrases, uninflected adjectives, or
infinitives, are transferred;
Phase 3: An attempt is made to speak L2, with freduent code-switéhing to L1
within sentences, as well as patterns to integrate English words
into L2

Phase 4: The matrix language of the discoufse is clearly 1.2, but occasionally
English words are transferred, and sometimes integrated into the L2
phonological and/or grammatical system, as occurs by bilinguals in

Australia. (Clyne et al. 1995:31-32)

Further, in order to discover the types of the children's L2 utterances in
actual use in the classroom context, their L2 utterances were classified

according to the Kanagy and Igarashi's coding system for types of
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utterances (Kanagy and Igarashi 1997). This classiﬁcation‘ covers
whether the utterance is (1) formulaic or original, (2) repetition of the
previous utterance or non-repetition and (3) elicited or voluntary. Original
(non-formulaic) utterances are concerned with varied form and content.
This type of utterance also includes the prescribed expressions which are
utilized by the children spontaneously in a different context to the original
one where these were first learned. Kanagy and Igarashi's framework
provides a different way of examining the development of children's L2 oral
production in immersion education. The data will be compafed with the

findings from my previous research, where relevant (cf. Hagino 2000).

The children's utterances were further examined qualitatively in relation to
the context and interaction with the teacher and peers in order to discover

when and for what purposes they produce L2.

Results and discussion

Quantity of total number of utterances

Table 1 shows the number of utterances produced by the teacher and
children both in Japanese and English. As the table indicates, the Science
class created an environment for a large amount of verbal interaction
between the teacher and the children, and between peers. A large number
of utterances and interaction amongst the participants was also seen in
several observations in the science classes undertaken prior to this data

being collected. The total number of utterances in the Science classes,

i
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which was 422 for the preparatory class and 419 for the Grades 1/2 class,
was much greater than the data taken from two lower grade classes for Art
(147 to 198) and PMP (314 to 349) (Hagino 2000). In particular, the
children in the Grades 1/2 class produced a large number of utterances

(193).

Table 1: Utterances of children and teachers

Subject Grade | Total number of
utterances
Science Prep. 422
G1/2 419

Table 1 also indicates that the teacher in the preparatory class spoke more
than in the Grades 1/2 class, while the children talked more in the G1/2
class. In my research in 2000, it was also observed that the class which
included the second year children produced more utterances than the class
which consisted of only the first year children. This appears to indicate
that the children become more active in discourse in their second or third

year of the immersion program.

Quantity of utterances in Japanese and English

It is also evident, however, that the children produced a large number of L1
utterances as well as L2 utterances (cf. Table 2). This is a significant
difference to the findings from the investigation in 2000, where the number
and the proportion of L2 utterances produced by the children were found to
be significantly greater than their L1 utterances (Hagino 2000). This

dlfference may be related to the characteristics of the subject. In the
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Science classes, the teacher posed a number of open-ended questions, such
as "What is this?" "What does it smell like?" "Why do you think so?" and
"What happened?’, while she instructed the children with more
closed-questions in LOTE, Art and PMP. Consequently, the children were
engaged in classroom discourse to a greater extent in the Scjence classes,
producing a number of questions and comments. This factor may have
effected the greater use of English by the children whose L2 skills were still

undeveloped in order to express their ideas and opinions.

Table 2: Child utterances in Japanese/English

Subject Grade | Total number of
utterances
Science Prep. 148
G1/2 192

The children actually produced a number of comments in English wheﬁ they
were enthusiastic to describe what was happening and to exchange their
ideas during the experiment. For example, in the preparatory class at the
time when the teacher poured some cream into a container, the children
guessed what it was and advanced various ideas in Eng]ishi

1. T: Hai iku yo. Hai, iku yo. Min'na mitete yo.

'Here we go, here we go. Everyone, look at this.'

((Teacher started pouring cream into a container, while all children
watched. ))
2. C1: Milk?
3. T: A’//A! Nagareteru ne-". hora.
"Look! Look! It's running down, isn't it?'
4. C1: Milk?

A study of children's early oral production in the target language in Japanese
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5. C2: NO, it isn’t.
. Tt Gyuunyuu ka na-:?
'Is this milk? Really?'
7. T: Gyuunyuu ka na?
'Is this really milk?'
8. C1: WHAT is it?
9. T: Un, nan daroo?
'Well, what would this be?'
10. C3: Milk!
11. C4: Milk or cream.
12. C1: She tasted it.
13. T: Nan daroo? Wakaru?
'l wonder what this is. Do you know?'
14. C4: Milk or cream.
15. T: Wakaru hito?
'Is there anyone who knows?"
((Some children raised their hands.))
16. T: Hai, ja (name) kun. Ajimi shite.
'Ok, (name). Try to taste it.'
((The child declined to try to taste it by shaking his head.))
17. T: Ja, (name) kun ajimi shite.

=2}

'Well, then can you try it, (name)?’
18. T: Gyuunyuu ka naa? Kuriimu ka na? Nan daroo?
'Is this milk, or cream? What is it?'
((This child also declined to try to taste it by shaking his head.))
19. T: Ja, (name) chan ajimi shite.
So, what about (name)? Try it.
((She tried.))
20. T: Nani? Nan desu ka? Gyuunyuu?
'What? What is it? Is it milk?"
# 21.C5: Gyuunyuu?
"Milk?'
22.T: Gyuunyuu? Hontoo?
'Milk? Are you sure?'
23.T: Koku koku koku tte nonde 11?
'Can I drink it like this?"

A st (iy of children's early oral production in the target language in Jaﬂ!iﬂlese
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((Teacher pretended to drink it.))
24.T: Nani? (name) chan. Nan desu ka?
'What is this? (name), what is this?'
# 25.C6: Gyuunyuu.

'Milk?'
26.T: Gyuunyuu? Hontoo?
'Milk? really?"
# 27.C7: Gyuunyuu?
"Milk?'

Until utterance number 21, the children kept using English to state their

opinions. The teacher did not interrupt the children who were talking in
English, although she continued talking to the children in Japanese.
Finally, the child C5 produced a Japanese utterance repeating the word
"gyuunyuu (milk)" (cf. line 21), then a different child, C6, produced the
same word again (cf. line 25) as an original utterance. However, when they
finally found out it was cream, they became excited and switched to English
again, saying "Cream, cream!. A similar flow of discourse was also

observed in the Grades 1/2 class in the same situation.

It was also often observed that the children used English to confirm the
teacher's instruction in both classes. The following is an example that
occurred in the preparatory class:
1. T: Ja mazu ichiban ni iro o nutte kudasai.
"Well, first of all, please colour it in.’
2. Children (several): Colour in.

3. T: Iro o nutte, hai, nibanme, kitte kudasali.

j{udy of chlldrens early d¥a1 productlon in the targét ianguage in Jdpanese
bréion clasbktdths

bost
8o



"Yes, colour in. Secondly, please cut it.'
4. C1: Cut.
5. T- Hai, kitte. Hai, sanban, hatte kudasai.

"Yes, cut it. OK, thirdly, please stick it.'
6. C1 and C2: Hatte kudasai.

'Please stick it.'

7. C3: Stick it.
8. T: Hai, (name) chan. hatte kudasali.

"Yes, (name). Please stick it.'

As the discourse shows, the teacher usually accepts the children's
confirmation in English by responding "Hai (yes, that's right)", although she
always provides the Japanese expression again. The children sometimes
repeat the teacher's instruction spontaneously, as is evident in line six above.
However, it may be advised that the teacher should encourage the children
to repeat her Japanese instruction to a greater extent, rather than merely
providing them with her continuous input. By doing so, the children could
intake these particular expressions with the actual meaning. Once the
children know their understanding is right by hearing the teacher's
response, hai (hat's right)', their interest appears to go on to the next stage

rather than focusing on the language which the teacher provides.

Because of the characteristics of content-based programs where the focus is

on the meaning rather than on linguistic factors, the focus shifts quickly
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from L2 to the content once the meaning is conveyed between the teacher
and the children (Clyne 1986). Immersion teachers thus need continuous

effort to encourage the children to produce L2 utterances.

“Syntactic development

As was the case with the findings of my previous research and in the studies
by Clyne (1986), Clyne et al.(1995) and Kanagy and Igarashi (1997), most of
the children's L2 utterances in the Science classes were found to belong to
phase one where one or two words, or formulaic and unanalyzed expressions
are used (cf. Table 3). This tendency appears to be quite natural for young
children in immersion classes. One or two words are often sufficient to
cohvey their meaning, as even one word can have a range of functions and
fulfill the children's purposes in interaction with the teacher who is skilled

at comprehending the children's intention.

Only three utterances of the Grades 1/2 class fall into phase two where the
learners generate utterances in L1 and slot in L2 vocabulary. There were
no phase two utterances found in the preparatory class. In my previous
investigation, there were between three to five phase-two utterances in.the
class of the first year children of the program. This difference may be
related to their length of experience in the program. The children in the
previous study had seven months of experience of the program, whereas the

children in this study had been in the program for only three months.
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The other reason for this difference can be the lexical items used in the
Science classes. My previous research investigated the PMP and LOTE
classes. While a number of familiar words and patterns were used in these
classes, a range of new lexical items were brought and used in more complex
contexts in the Science classes. This may have influenced the children to
try slotting the lexical items into their English sentences. No phase three

utterances were found in either the preparatory and Grade 1/2 classes.

Table 3: Production Phases

Phases 0 to 4
0 ' 3 Total
N &) N %) 4 N (%)
Science |P |65 0 il 148
(43.9%) (0.0%) 5| (100%)
1/2 | 83 0 193
‘ (43.0%) (0.0%) (100%)

In phase four, the matrix language of the discourse is clearly L2. In this
research, the Grades 1/2 class produced three phase-four utterances. These
utterances are as follows:
- T: Kyoo no tenki wa doo desu ka? fHow is the weather, today?'
C: Hare desu. 'Ttis fine.'
- T: (name)kun, ii desu ka? '(Name), are you listening?'
C: Hai, 1i desu. '"Yes, I am fine. /I am listening.'
- ((While the class was discussing whether the object was cream or not.))

C: Gyuunyuu no nioi. 'smell of milk'

A study of children's early oral production in the target language in Japanese
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In these utterances, the children employed the patterns " ~ desu (It is ~/ I
am ~)", and " A no B (B of A) ". These are basic structures of Japanese
sentences or phrases. The matrix language of these productions is clearly
Japanese. However, the above productions seem to have emerged from their
formulaic expressions or the patterns used by the teacher repeatedly in the
class, therefore it is not clear if the children used analytical skills or not in
order to produce these original utterances. Hence, these productions may
fall into the category of phase one. However, this finding tends to indicate
that the children in immersion classes can produce syntactically correct
sentences or phrases, which have been influenced by formulaic expressions
or patterns repeatedly used. Although many scholars claimed that
form-focused teaching should be incorporated in L2 education (cf. Harley
and Swain 1984; Swain 1985; Clyne 1986; Clyne et al. 1995; Lyster 1992;
Day and Shapson 1996; Long and Robinson 1998; de Courcy 1999), it is also
important to investigate how and to what extent natural acquisition of the
linguistic code occurs with immersion children without explicit form

learning.

There were also several utterances which may fall into phase four, but
which were classified into phase one as these utterances were produced as
repetitions of the teacher's utterance. In such cases, the chﬂd;en
voluntarily repeated the teacher's Japanese sentences. Such productions
may not fall into the category of phase four as they have not been analyzed.

However, this is an indication of the children's early stage of producing
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extended L2 discourse.

In my previous and present studies, overall, the syntactic skill of L2 appears
to be underdeveloped with young children in the first one to two years of the
partial immersion program. However, some children were observed to start
producing a sentence rather than one word, employing the pattern or
formulaic expressions as their original utterance in their second year of the
program. It can be said that formulaic expressions and repetition of
particular patterns would assist the immersion children to extend their own

expressions, employing the appropriate linguistic code to a limited extent.

These findings also suggest that although Clyne's framework provides a
useful mapping for children's interlanguage development from English to
Japanese, there should also be other perspectives to examine immersion
children's L2 utterances in the early ‘stages, which mainly consist of
one-word and formulaic utterances. The young children produced mostly
single-word utterances in immersion classes in order to participate in class
activities and to accomplish their tasks. This leads me to the question: how,
for what purposes and what types of L2 utterances do they produce in

immersion classrooms.

Types of L2 utterances

a. Formulaic or original

As Table 4 below indicates, in the Science classes, the children produced

A study of children's early oral production in the target iang‘uag'e in dJapanese
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19% (in preparatory) and 29% (in Grade 1/2) of original utterances which
were much higher than the results from my previous research (Hagino
2000). It can be assumed that the nature of the Science classes would have
stimulated the children to try out their own L2 to convey their meanings in
comparison with other subjects, such as PMP, Art and LOTE which were
investigated in 2000.

Table 4: Form (Formulaic / Original)

Subject Grade | Total number of
L2 utterances
Science Prep. 83

G1/2 110

The data also reveals that the Grade 1/2 class produced more original
utterances than did the preparatory class. This can be an indication that
the children with experience in the i)rogram for about one or two years have
developed L2 skills to convey their own meaning to a certain extent, even

though they employed only one or two words.

Furthermore, based on the data, three types of original utterances were
found in the children's L2 production. The first type involves an utterance
which tile children produced voluntarily in order to convey their own
meaning. This type seems to have the largest number of their original
utterances. For example, one child in the preparatory class counted the
number of the children in Japanese when they sat on the mat. On the
same occasion, an other child said to the peer next to her, who was kneeling
up in front of her, "Su watte, suwatte’ which means "Sit down, sit down".

A study of children's early oral production in the tai‘é'et 1aﬁ§ua§& in Japanese
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The second type of original utterance is also a voluntary utterance, but it
employed the part or whole of the previous utterance of the teacher or peer.
The following is an example of such discourses produced in the Grades 1/2
class:
1. T: Jaa, min'na, ii desu ka? Maru ni natte moraemasu ka? Ookina maru
tsukutte kudasai.
'OK, everyone, are you ready? Can you please make a circle? Please
make a big circle.'
2. C1: Ookina maru.
'A big circle.'
3. T: Are? Kore maru desu ka?
'What? Is this a circle?'
4. C2: MARU--
'ACIRCLE!

The child C1 picked up the key words, "ookina maru (a big circle)" and
simply repeated them. However, C2 said "MARU-: (a circle)" loudly to her

peers to urge them to make a circle properly.

The third type refers to the utterance which waé elicited by the teacher.
For example, the teacher asked the children saying "Kore wa nan desu ka?
(What is this?)" showing a glass of cream, and one child immediately
answered "Nori (glue)". This type of original utterance was also then

- ! . . . i
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produced.

b. Repetition or non-repetition

As Table 5 shows, non-repetitive utterances were more dominant than
repetitive ones in the older group of children, while there was little
difference in the proportion between repetition and non-repetition in the
younger group. In my previous study, I found a large proportion of
non-repetitive utterances in the LOTE and PMP classes (68% to 83%) where
the children had been in the same program between seven months and one
year and seven months. Thus, it seems to indicate that non- repetition
becomes a larger part of the young children's L2 after three months of

participation in the program.

Table 5: Spontaneity (Repetition / Non-repetition)
Subject Grade | Total number of

L2 utterances

Science Prep. 83
G1/2 110

Table 6 shows further examination of the children's repetitions based on
whether they were elicited or voluntary. According to Table 6, it is clear
that the children produced repetitions more voluntarily rather than being
elicited. It is particularly evident in the case of the preparatory children
where the ratio of voluntary repetition is 80%, which is significantly high.
Accordingly, it can be said that the preparatory children repeated what was
A study of childish's eéﬁ‘ﬁr oril prodﬁbtion in the target liﬁ;gud&é in Japanése
iiersion classtods
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said to a large extent, however most of their repetition was produced
spontaneously. A large proportion of voluntary repetition by the first year
children was also evident in the investigation in my previous research.
Thus, repetition may be one of the important keys for the immersion
children in order to participate in their classes and to acquire L2 in their

first year of experience.

Table 6: Spontaneity of Repetition Utterances
(Elicited repetition or Voluntary repetition)

Subject | Grade | Total number

of repetition

Science | Prep. 45
G1/2 36

It should be noted that spontaneity in repeating the teacher's utterances
was often observed, especially with the children who were enthusiastic to
participate in class activities and to use L2 for interaction with thg: teacher
and peers. They often picked up the key words from the teacher's
instruction and repeated them spontaneously. For example:
- 1. T: Ookina maru tsukutte kudasai.
2. C1: Ookina maru. (Grades1/2)

'a big circle.'

-1. T Kuriimu o iremasu.
‘We put some cream in.'
9. C1: Kuriimu o iremasu. (Grades 1/2)

'We put some cream in.'

' b
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-1. T: Hai, i1 desu ka? A! mada mada mada.
'OK, are you ready? Oh! not yet, not yet, not yet.'
2. C1: Mada mada mada (prep.)

'not yet, not yet, not yet'

When the children repeated the teacher's utterances, their productions were

very natural and fluent. Repetition thus seems to play an important role in
immersion classrooms enabling the young children to participate in the
class activities and also to acquire L2. Kanagy also pointed out the
importance of repetition which assists the children in developing

interactional competence (Kanagy 1999: 1490).

c. Elicited or Voluntary

Quite a large amount of voluntary speech was evident in the Science classes.
As Table 7 presents, the children in the Grades 1/2 class produced more
voluntary speech than the Preparatory children. However, the children in
Grades 1/2 had more opportunities to produce elicited utterances provided
by the teacher. Therefore, the proportion of voluntary speech in Grade 1/2

turned out to be less than that of the Preparatory class (cf. Table 7).

Table 7: Discourse context (Elicited/Voluntary)

Subject | Grade Total number of
1.2 utterances

Science | Prep. 83
G1/2 110

A study of children's early oral production in the target language in Japanese
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The children produced voluntary speech for a number of reasons. With
regard to the subject content, they made voluntary speech because they
wanted to ask questions, to confirm the teacher's instruction, to show their
understanding or knowledge, to make comments, or to share their ideas.
They also produced L2 utterances voluntarily due to pragmatic reasons,
such as needing glue, complaining about a peer's behaviour, asking for
permission to go to the toilet, or just wanting to obtain the teacher's
attention. However, in such cases, if the L2 was beyond their knowledge,
they simply used English without hesitation. Furthermore, although the
expressions that they tried out in L2 were not small in number, they were

rather limited with regard to their lexical range.

Voluntary utterances were further examined to determine whether they
were repetition or non-repetition. As a result, it was found that 28.6% of the
voluntary speech was repetition of the teacher's utterance in the
Preparatory class, and 32.5% for the Grades 1/2 class. Voluntary
utterances which were non-repetition can be classified as follow§ in terms of
their functions:

- to give one's idea or state one's knowledge in relation to the subject
content. These were mostly one or two words consisting of a noun or
adjective, but phrases and sentences were occasionally used, such as,
Gyuunyuu no nioi (It smells like milk);

- to ask a question, for example, Gyuunyuu? (Is that milk?);

- to request songs;

A study of children's early oral production in the target language in Japaniese
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- to interact with a peer for a pragmatic reason, for instance, suwatte
(it down);

- to thank or apologize;

- to catch the teacher's attention; and,

- to play with a word. This was produced as "private speech” to talk to
oneself (Vygotsky 1978; Saville-Troike 1988) without interaction or to
play with one's peer; for example, sukoshi sukoshi (a little bit, a little
bit).

It is also worth noting that some of elicited repetitions emerged as voluntary
speech to convey their own meaning, as Kanagy and Igarashi observed

in their study (1997).

The role of repetition and formulaic utterances

From class observations and data analysis, two types of children's L2
utterances emerged as important factors that seem to have impact on their
L2 acquisition in the early stage of the immersion program. Théy are
repetition and formulaic expressions. Repetition seemed to play an
important role for L2 development in immersion classes, while
non-repetition became a larger part of their L2 as the program progressed.
The children produced a number of repetitions in the class spontaneously or
as a result of elicitation. On a number of occasions, the children were
observed repeating a certain expression and then producing the same one as

an original utterance after a while in a different context. Voluntary

A study of children's early oral prodﬁction in the target lahguage in Jdpanese
immersion classrooms

A
o



repetition was particularly observed with the children who seemed to be
effective learners of L2. Repetition can be one of the essential factors of
natural acquisition in immersion programs. Thus, immersion teachers can
be advised to continuously encourage the children to repeat the teachers' L2,

whenever relevant.

Formulaic expressions and routines provided the children with the
opportunity to participate in class activities and to engage in social
interaction in immersion classes. Formulaic and routine expressions were
also used by the children in a different situation to the original one in order
to convey their own meaning. The children used such expressions as they
were or with some modification, for instance, transferring a different word
to the sentence pattern. As Swain and Lapkin, and Ellis claim, formulaic
and creati-ve speech are not separate but are polar ends of a continuum

(Ellis 1984; Swain and Lapkin 1995).

Conclusion

It is believed that immersion children acquire L2 in the context of learning
the subject content using the medium of L2. Outcome of their L2 has been
researched to date and the results generally indicate immersion learners'
superiority to the learners in the traditional L2 classes (Baker 1993;
Berthold 1995). However, we know little about the features and processes
of young immersion children's L2 development in immersion classrooms. It

is a difficult task to investigate how children develop L2 skills, since

A‘gpudy of children's early oral production in the target 1anguage in Japanese
it flersion classrooms

"

“

(S1



language development is a more internal process rather than an external
one. We can thus only capture the process of learners' L2 development
from careful observation as it manifests itself through their discourse. In
the present study, the children showed their development of Japanese
language skills by verbal and non-verbal production. They produced a
number of Japanese utterances and also indicated their understanding or
their intention by nodding, shaking his/her head, pointing to objects or even

using English.

In this study, it became apparent that the young children produce quite a
large volume of 1.2, despite their focus always being on sense-making in the
Science classes. It appears that they acquire L2 to a certain extent, while
learning subject content by responding to the teacher's questions and
making a number of comments and questions, just as the children do in

non-immersion classes.

Most of the children's L2 ogtput were one or two words and formulaic
expressions. However, we also observed that they tried out the learned
expressions to convey their own meanings spontaneously. The level of
spontaneity to repeat and to produce original L2 was quite high. These
findings are similar to those of my previous study (Hagino 2000) and

Kanagy and Igarashi's (1997) research.

From this study, it appears that repetition and formulaic expressions play
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an important role for the young children. These types of utterances provide
the children with opportunities not only to p'articipate in social interactions
but also to develop L2 in immersion classrooms. It was observed that the
children's original utterances emerged out of repetitions and formulaic
expressions. This finding supports Kanagy and Igarashi's argument, that
is 'research based on a syntactic view of language has sometimes
undervalued the role of routines and patterns in early L2 acquisition
(Kanagy and Igarashi 1997:262). Further investigation on how repetition
and formulaic expressions play a-role for the children's early L2
development will provide a useful approach not only in immersion programs

but also in L2 education.

The use of L1 by learners has been an issue in Australian immersion
programs (Clyne 1986; Clyne et al. 1995). In this study, it also became
evident that although the children produced quite a large amount of
Japanese, they also used a considerable volume of English. The use of
English particularly occurred when the children were enthusiastic about
expressing their ideas and opinions during classroom activities. In the
immersion class at the school, the use of English is accepted in
communication with the teachers, although the use of Japanese is always
encouraged. Consequently, the realization of acceptance of the use of
English by the teacher may have sent the message to the children to use
English rather than trying to speak in Japanese all the time. However, the

use of English is a difficult issue because, in immersion programs, the
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teachers need to accomplish the objectives of the subject content as well as
to promote the children's 2. The children, in particular, at the first stage
of the immersion program might need to use English to complement their
lack of L2 skills in order to communicate with the teacher, to accomplish the
classroom tasks and also to monitor their oral receptive skills of Japanese
(that is, to confirm their understanding of the teacher's instruction).
Accordingly, this issue needs greater attention in future research. Careful
and realistic consideration is especially required for partial immersion
programs such as the target program where the children are only exposed to
L2 for 30% of the school curriculum. It is desirable, however, to prevent
the use of L1 by the learners from becoming habitual by encouraging the

children to use L2 at every possible opportunity.

It is hoped that this study provides an understanding of the features of
young children's L2 oral production and some indications of how they
acquire L2 in Japanese immersion classrooms. In order to fqrther develop
immersion programs in Australia, it is essential to investigate current
programs not only by evaluating the outcomes but also by examining the
developmental process occurring in actual immersion classes. Classroom
research thus needs to be undertaken to a greater extent in immersion
research. Further investigation in immersion classrooms will provide
answers as to how best we can promote the children's .2 in immersion

programs.

A study of children's early oral production in the target language in Japanese
immersion classrooms



References

Baker, C. (1993) Foundation of Bilingual Education and Bilingualism. Clevedon,
Multilingual Matters.

Berthold, M. (1995) The concept of immersion. In M. Berthold (ed), Rising to the
Bilingual Challenge, Canberra, National Languages and Literacy Institute of

Australia.

Clyne, M. (ed) (1986) An Early Start’ Second Language at Primary School. Melbourne,

River Seine Publications.

Clyne, M., C. Jenkins, I. Y. Chen, R. Tsokalidou, and T. Wallner. (1995) Developing
Second Language from Primary School' Models and Outcomes. Canberra, National
Languages and Literacy Institute of Australia.

Day E. M. and S. M. Shapson. (1996) Studies in Immersion Education. Clevedon,
Multiligual Matters.

de Courcy, M. (1997) Benowa High: A decade of French immersion in Australia. In
R.K. Johnson and M. Swain (eds), Immersion Education’ International Perspectives,

Cambridge, Cambridge University Press.

de Courcy, M., M. Burston, and J. Warren. (1999) Interlanguage development. Babel,
34, 2, 1999:14-19.

de Jabrun, P. (1997) Academic achievement in late partial immersion French. Babel,
32, 2, 1997: 20-35.

Ellis, R. (1984) Classroom Second Language Development: A study of classroom

Interaction and language acquisition. Oxford, Pergamon Press.

Fernandez, S. (1996) Room for Two: A Study of Bilingual Education at Bayswater
South Primary School. Australia, The National Languages and Literacy Institute.

Hagino, S. (2000) Young children's oral productionk in the target language in Japanese

[

‘~



immersion classrooms at a Victorian primary school Unpublished research paper,

Monash University.

Harley, B. and M. Swain (1984) The interlanguage of immersion students and its
implications for second language teaching. In A. Davies, C. Criper and A.P.R. Howatt
(eds), Interlanguage, Edinburgh, Edinburgh University Press.

Kanagy, R. and K. Igarashi (1997) Acquisition of pragmatic competence in a Japanese
immersion kindergarten'. In L. F. Bouton (ed), Pragmatics and Language Learning,

Urbana-Champaign, IL, University of Illinois.

Kanagy, R. (1999) Interactional routines as a mechanism for L2 acquisition and

socialization in an immersion context. Journal of Pragmatics 31: 1467-1492.

Long, M. and P. Robinson (1998) Focus on form: Theory, research and practice. In C.
Doughty and J. Williams (eds), Focus on form in second language acquisition.
Cambridge, CUP.

Lyster, R. (1992) Speaking immersion. In S. Rehorick and V. Edwards (eds), French
Immersion: Process, Product and Perspectives, Welland, Cnt., Canadian Modern

Language Review.

Saville-Troike, M. (1988) Private speech: evidence for second language learning
strategies during the 'silent' period. Child Language, 15: 567-590.

Swain, M. (1985) Communicative competence: some roles of comprehensible input and
comprehensible output in its development. In S. Gass and C. Madden (eds), Input and

Second Language Acquisition, Rowley, Newbury House.
Swain, M. and S. Lapkin. (1995) Problems in output and the cognitive processes they
generate: a step towards second language learning. Applied Linguistics 16, 3:

371-391.

Tisdell, M. (1999) German language production in young learners. Babel, 34, 2, 1999:
26-36.

30



Vygotsky, L. S. (1978) Mind in Society: The development of higher psychological

processes. Cambridge, MA: Harvard University Press.

3
Joch




/ F~Uoc~0 760

v T

ERICqReproduction Release form http://www.cal.org/ericcll/Releaseform.html

U.S. Department of Education Elc '

~j Office of Educational Research and Improvement (OERI)
] Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

saen e

Tlﬂe W

uthor(s): ;
Corporate Source: Pubhcauon Date W
. REPRODUCTION RELEASE: / V "7(—' % - /
In order to disseminate as widely as possible timely and significant materials of interest to the /4 LAA
announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made avallable to users in

microfiche, reproduced paper copy. and electronic medla and sold through the ERIC Document Reproduction Service (EDRS). Credit is

given to the source of each d t, and, if reprod rel is granted, one of the following notices is affixed to the document -
If permission is granted to reproduce the identified document. please CHECK ONE of the following three options and sign at the bottom W -
of the page.
The sample sticker shown below will be The sample sticker shown below will be

The sample sticker shown below will be

affixed to all Level 1 documents affixed to all Level 2A documents affixed to all Level 2B documents

FEERESION TD REPROGUCE AND
DIZSENMINATE TrilS
L

PERIMIBEION T8 REFROIRACE aND
CHEISERGNRTE THIS MATERIAL HAS
BEEN DRANTED BY

a1 SSON 10 RESORUCE AND
SEMATE THIG HIATERIAL ¥

oIE
RUCHOFICHE THAY FAD BEER GRANTED @Y

M
KT ASECIA
ﬁ'ﬂ ERE Gy,

a@ 0
&° o
ATISA, FESAURCES TEIHE EOUTATICRAL RESQUIEES T
3k %’;‘?ﬁ»hﬁﬁ;ﬁ 5 I OEMATION EHTER JORIGT 1O THE BAFUGATIONAL RESDURLES

INFLAMATION CENTER {21

Le!rel 1 Level 2A Levpfl 2B
v, O O

Check here for Leve! I release, permitting Check here for Level 2A release, permitting Check here for Leve! 2B release.

reproduction and di tion in microfiche reproduction and d tion in microfiche pt.armitting
or other ERIC archival media (e.g., electronic) and in electronic media for ER!C archival reproduction and d's::;;""auo" in microfiche
and paper copy. collection subscribers only. :
Di ts will be pr d as indicated provided reproduction quality permits. if permission to reproduce is granted, but

neither box is checked, d ts will be pr d at Level! 1.

f hareby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce this document as
iindicated above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than ERIC employees and
its system contractors requires penmssnm from the copyright holder. Exception is made for non-profit reproduction by libraries

and other service agencies to satisfy in ation needs of educators in response to discrete inquires.

{Signature: 2 A %mw é' ? . 4 . B :n:ted Name/ia an/T‘ﬂZ ; /f
Univtrs (47 oL IR —){af‘" 22z _gpor-SY3F
Cond, Cligdm., 3

CZII/.‘ jﬁ”\ E-Mail Address:

(4]
S . o2 ////49/
lll. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or; if you wish ERIC to cite the ilability of the d t from another source, please
provide the followmg mformahon regarding the availability of the document (ERIC will not announce a document unless it is publicly
n 4

ilable, and a dep ble source can be specified. Contribut hould also be aware that ERIC selection criteria are significantly more kﬂ a
stringent for documents that cannot be made available through EDRS) S' i

PBublisher/ Distributor:

Sign
here

please i A

\

‘Address: . m . QAL

Price Per Copy: ‘

Quantity Pnce:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant a reproduction release is held by someone other than the addressee, please provide the appropriate name and address:

ERIC

{ /n o1 /11712 9040



LY -
ERIC Reproduction Release form http://www.cal.org/ericcll/Releaseform.htmi

Name:

Address:

V.WHERE TO SEND THIS FORM:
You can send this form and your document to the ERIC Ci
the appropriate ERIC Clearinghouse.

ingh on L and Linguistics, which will forward your materials to

Acquisitions Coordinator
ERIC Clearinghouse on Languages and Linguisitics
4646 40th Street NW
V‘{ashington. DC 20016-1859

(800) 276-9834/ (202) 362-0700
e—mail: eric@cal.org

O

IC
01/11/13 22:48

n /7 n



